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“The promise of public education
is that every child succeeds in
school and life. To realize this
promise, children must he
provided resources, supports,

and interventions based on their
needs.”

- National School Board
Association

Source

Center for Public Education. (2016). Educational equity: What does it
mean? How do we know when we reach it? National School Boards
Association.
https://www.nsba.org/-/media/NSBA/File/cpe-educational-equity-rese
arch-brief-january-2016.pdf
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What are we learning about supporting
School Committees on DBIE?



Belonging in a

Classroom is...

Belonging ‘s goal is to create access for ALL Students by
eliminating barriers to academic and cultural entry. Belonging s
sole focus is not race; however it does call schools and educators
to ask deeper questions around disproportionately and
experiences of sub-groups (including racial, english language
learning, neuro-diverse, and socio-economic sub groups).

Belonging is a combination of two things happening
simultaneously:

1. Implementing Strong Tiered Instruction.
a. Scaffolding
b. Differentiation
c. Universal Design

2. Social Emotional Learning to deepen relationships and build
student voice and engagement.

3. Cultural Relevance to ensure inclusion of all and recognition of
cultural diversity (race, access, ability, language, neurodiversity)

Belonging cannot be achieved in schools and classrooms in
Amante-Jackson, D. (2024). [Belonging in a Classroom is].
[Holliston Public Schools], [DLAJ Consulting LLC], [October 1.
2024].
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MTSS (School Committee +
Central Office)

The Multi-Tiered System of
Supports (MTSS) is a school-wide
data driven, proactive framework for
improving both learning and
behavioral outcomes for all
students. It utilizes evidenced based
practices and effective systems to

improve core instruction and

intervention. It gives students
immediate access to academic and
behavioral support through the
combination of Response to
Intervention (RTI) and Positive
Behavior Intervention and Supports
(PBIS). Multi-Tiered System of
Supports focuses on meeting the

academic, behavioral, social, and

emotional needs of each student.

SEL
(Teaching Practice, Requires Data)

SEL is the process through which all young
people and adults acquire and apply the
knowledge, skills, and attitudes to develop
healthy identities, manage emotions and
achieve personal and collective goals, feel
and show empathy for others, establish
and maintain supportive relationships, and

make responsible and caring decisions.

]1]1
(Teaching Practice, Requires Data)

Universal design for learning (UDL) is a teaching
approach that works to accommodate the needs and

abilities of all learners and eliminates unnecessary
hurdles in the learning process. This means developing a
flexible learning environment in which information is

presented in multiple ways, students engage in learning
in a variety of ways, and students are provided options
when demonstrating their learning.

Providing students with multiple means of
perceiving, comprehending, and expressing their

learning allows students to engage with the

material in a way that most benefits them, and
also encourages students to engage with material
to improve in areas in which their skills are not as
strong.

CRL
(Teaching Practice,
Requires Data)

Culturally relevant teaching
centers students' culture in
teaching practice through three
primary approaches: high
expectations, promoting cultural
competence, and promoting
critical consciousness




Learning to Date from MASC DBIE Steering Committee & School

Committee Trainings

School Committees members have asked Dr. Amante-Jackson key questions around their
role in supporting equitable outcomes for all students:

What does educational equity mean, how do you measure it, and who does it support?

Which systems/processes/financial investments support all learners in achieving all
outcomes?

Where is the data to prove that equity is working? What does it look like, who measures
it, and who has access?

How can we communicate to our communities, to support our work, and lessen fears of
“non-excellence” and “racial optics?”



Why is Data Important to School Committees?

Improved Decision-Making: Data empowers committees to make informed choices
about budgeting, curriculum, staffing, and policy changes.

Transparency: Provides a clear, unbiased view of district performance and needs.

Accountability: Tracks progress towards educational goals and demonstrates
accountability to stakeholders.

Informed Partnerships: Facilitates collaboration between committee members and
superintendents, aligning goals and expectations.



Collaboration Between School Committees and Superintendents

Superintendents as Data Interpreters:
e Superintendents play a key role in providing context and strategy behind the
numbers.

Key Questions for Discussion:
e How can data inform budget decisions?
e What specific data points should we monitor regularly?

Best Practices:
e Have regular data review sessions with the superintendent.
e Set clear action plans based on data insights.



Key Questions on Data that inform Success in Belonging

Developing data-driven partnerships with superintendents:
e How can school committees and superintendents collaborate around data to hold each other accountable?

e  What protocols or processes can be established to have constructive, data-informed discussions?
e  What are the best practices, in governance, that drive our goal of building data based relationships with Superintendents?

How to access and obtain relevant data:
e How does your strategic plan inform your vision for data?

e  What data sources should school committees be looking at?
e How can they partner with superintendents to access and understand district-level data?

How to use data effectively for decision-making:

- What data points are most important for measuring student success and equity?
- How can school committees interpret and analyze data to inform their policies and actions?



Developing Data Driven Partnerships:
Why does Data matters for effective
Board Governance?



Key Data Sources for School Committees

DESE (Department of Elementary and Secondary Education)

Statewide assessments (MCAS, ACCESS, etc.)

Enrollment data

School finance data

Graduation rates, college readiness, and post-secondary outcomes.

Other Sources

e Local school performance reports
e Survey data (parent, teacher, student surveys)
e Local educational organizations and institutes



Leveraging Qualitative Work

When beginning the work of Equity the first step if
capturing all your data (about students) to support the
district in truly understanding the students and cultures that

we are supporting.

Qualitative data is often overlooked, however, is it very

important. You will often see success in qualitative areas

BEFORE you see changes in test scores and DESE Data.
This is any data about culture, “feelings,” engagement,

connection and Belonging.

These data/tools support you in measure student
Belonging, Engagement and Culture. These data
support a “rounded out” whole child approach to

reaching all goals.

Qualitative Data Examples

>
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Panorama Education Belonging Survey

Qualigia Student Belonging Survey

Conditions of School Effectiveness Report

Parent Engagement Surveys

Student Engagement Surveys

Observable Classroom/Hallway Data (Most

effective when using cycles of improvement)

¢ Use of SEL in classroom practice.

¢ Culturally Relevant Curriculum that mirrors
your student demographics.

©DLAJ Consulting LLC



How to Find Data on the DESE Website

DESE Data & Reporting Portal

e Link: Assabet CHART/DART
e Key sections to explore:
o Reports: Graduation rates, MCAS results, achievement gaps.
o Performance Data: District-wide and school-specific data on
academic achievement, growth, and equity.
o Accountability: Measures of district and school performance.



https://profiles.doe.mass.edu/general/general.aspx?topNavID=1&leftNavId=100&orgcode=08010000&orgtypecode=5

Focus Areas:

e Academic Performance: Look at MCAS scores, achievement gaps, and
year-over-year trends.

e Demographics: Understand the student population’s needs by
examining race, ethnicity, income, special education status, and
language proficiency.

e Growth vs. Proficiency: Consider whether students are improving over
time (growth) or meeting grade-level standards (proficiency).

Data Literacy Tips:
What does "gap closure” mean?
What are trends showing—improvements, stagnation, or declines?
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examining race, ethnicity, income, special education status, and
language proficiency.

e Growth vs. Proficiency: Consider whether students are improving over
time (growth) or meeting grade-level standards (proficiency).

Data Literacy Tips:
What does "gap closure” mean?
What are trends showing—improvements, stagnation, or declines?



Which Data suggest that we are growing/making
Improvements:

The following Data below are all examples of what you should capture, over time, to measure if

you are achieving equity in classrooms, and systemically.

* Expect to see shift in instructional practice in classrooms.

o

o

o

(e]

(e]

Increases in Cultural Relevance. (Diversity)

Updates in Lesson Planning/ Unit Plans. (Belonging, and Inclusion)

Grade Level Team/Professional learning team collaboration on differentiation (Considering student needs) (Belonging)
SEL being brought into the entire lesson plan.(Belonging)

Relationship Building with students to inform lesson planning, etc. (Diversity)

* Increase students feeling of Being Safe and Belonged.

o

(e]

(e]

Climate Surveys on Belonging Shifting (Diversity)
Conditions for Effective Learning Shifting. (Diversity)

Clear policies and practices that support Belonging and Student Safety (MTSS, Restorative Practices) (Inclusion)

« Shifts in policy to remove any structural barriers that may prevents students from achieving all outcomes.

o

o

(e]

Discipline Policies. (Belonging and Inclusion)
Master Schedule (especially as it relates to MLL and ELL) (Inclusion)
Funding Policies (Inclusion)

Interrogating Tracking/Pathways (Belonging and Inclusion)



Data-Driven Decisions:

Allocate resources where they are most needed.

Assess the effectiveness of current programs.

Identify areas of improvement (e.g., achievement gaps, school culture).

Case Study:
Using MCAS results to identify subjects where students are struggling.
Adjusting professional development focus for teachers in those subjects.



Practical
Exercise:

Analyzing
Together

Scenario: You receive the latest MCAS data for your district.
Review the data for trends (e.g., a decline in math performance in
Grade 8).The chart below demonstrates how data might look and
be interpreted. In this case, we'll use data related to MCAS
performance over three years for the district.

Identify possible causes (e.g., lack of resources, teacher training
needs, etc.).

Develop an action plan (e.g., allocate more resources, offer
targeted professional development).

Discussion Prompt: What action steps could your committee take
based on this analysis?

Amante-Jackson, D. (2024). [Belonging in a Classroom is].
[Holliston Public Schools], [DLAJ Consulting LLC], [October 1.
2024].



Sample Chart Dart: MCAS Performance Trends (Statewide)

| Grade Level 2019 2020 2021 2022 % Change (2019-2022) ’
Grade 3 75% 70% 78% 76% +1% |
Grade 4 80% 78% 79% 81% +1%
Grade 5 82% 79% 81% 83% +1%
Grade 6 68% 67% 70% 65% -3%
Grade 7 70% 69% 71% 74% +4%
Grade 8 65% 63% 60% 58% ~1%

Discussion Questions:
What data trends do you find most useful for decision-making?
What challenges do you face in interpreting or accessing data?



Leveraging Data to Increase Accountability with Care and Measure
Success: Practicing Using Data with a current District

To support learning on Data, is it important for School Committee members to use current Data systems from
DESE [Chart/Dart] and your District’'s Dashboard of Data.

Using Assabet Valley Regional Vocational District:
1.  Focus on General Information to:
a. Understand your current school demographics; selected populations.
b. Understand potential student needs based on demographics, etc.
2. Focus on the Students Tab to:
a. Understand 3 school years worth of data [Examples: SY’ 18-19, 19-20, 22-23] to understand
student experiences in:
i. Retention, graduation, pathways, etc.
3. Disaggregate your data by looking for trends across different student sub- groups [Gender, Race, Grade
Level,etc].

By clicking on the above tabs, you can explore ways to interact with data to best
understand how to meet the needs of all students.
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